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Abstract 
The primary purpose of this research is to ascertain how 
interpersonal relations. The study was statistically quantitative and a survey was used. A total of 300 students a 
public university was included in the sample and analysis. The research sample was se
300 students were included in the sample. Questionnaire was used. Each quiz has a five
section of the questionnaire covered basic demographic information. Expert review and preliminary testing of t
instrument confirmed its validity and reliability in local context. Descriptive and inferential statistics were used to 
analyse the data. To get a sense of the distribution of students across a demographic variable, we used mean and 
standard deviation calculations from descriptive statistics. Independent sample t
(analysis of variance) of differences, and pearson r used for used for inferential statistics. The results showed that the 
mean scores of students’ adjustment in universi
significant relation was existed on the basis of this study between interpersonal relations and adjustment in 
university. 
Keywords: Interpersonal Relationship, Adjustment
Introduction 

Many students find it challenging to make the jump from university to university because 
of the significant lifestyle changes and the capacity to acclimatize to a wide diversity of new 
expectations that come with the transfer (Rickinson&Ruthrford, 1995). There 
evidence that the capability of a student to get adjusted in the university life may affect their 
psychological health and their academic performance and whether or not they stay in the major 
they signed up for. 

Much attention and study ha
university (Myers et al., 2012). This is because schools genuinely care about their kids and want 
them to do well. There has been a lot of research into the factors that aid or hinder students' 
ability to adjust; the types of students who are more likely to have trouble adjusting; how the 
adjustment levels of students change with time; and how it relates to students' academic 
achievement (Duchesne, Ratelle, Larose, and Guay, 2007). An important part of
inquiry (Rickinson& Rutherford, 1996) is figuring out how the results of this kind of study can 
be used by teachers and university leaders to improve the education of students.

Study related to the university adjustment predictors shows that 
demographical characteristics often provide conflicting and ambiguous results, suggesting that 
these factors have complicated associations that alter depending on the samples and contexts 
analysed (Larose & Boivin, 1998). However, 
interpersonal elements are examined, some consistency is seen (Yazedjian& Toews, 2006). 
Precisely, higher levels of good mental and inter
adjustment to university life. For this reason, it is important to take into account a person's 
psychological resilience and their capacity to sustain positive social interactions when they make 
the move to higher education. But if students don't have these traits, it's a sign th
do well in school. 
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The primary purpose of this research is to ascertain how students think about their adjustment in university and 
interpersonal relations. The study was statistically quantitative and a survey was used. A total of 300 students a 
public university was included in the sample and analysis. The research sample was selected at random. A total of 
300 students were included in the sample. Questionnaire was used. Each quiz has a five-point Likert scale. The first 
section of the questionnaire covered basic demographic information. Expert review and preliminary testing of t
instrument confirmed its validity and reliability in local context. Descriptive and inferential statistics were used to 
analyse the data. To get a sense of the distribution of students across a demographic variable, we used mean and 

alculations from descriptive statistics. Independent sample t-tests and One
(analysis of variance) of differences, and pearson r used for used for inferential statistics. The results showed that the 
mean scores of students’ adjustment in university is higher than interpersonal relations, as well as there was no 
significant relation was existed on the basis of this study between interpersonal relations and adjustment in 

Interpersonal Relationship, Adjustment 

students find it challenging to make the jump from university to university because 
of the significant lifestyle changes and the capacity to acclimatize to a wide diversity of new 
expectations that come with the transfer (Rickinson&Ruthrford, 1995). There is more and more 
evidence that the capability of a student to get adjusted in the university life may affect their 
psychological health and their academic performance and whether or not they stay in the major 

Much attention and study have lately been devoted to the issue of transitioning to 
university (Myers et al., 2012). This is because schools genuinely care about their kids and want 
them to do well. There has been a lot of research into the factors that aid or hinder students' 

y to adjust; the types of students who are more likely to have trouble adjusting; how the 
adjustment levels of students change with time; and how it relates to students' academic 
achievement (Duchesne, Ratelle, Larose, and Guay, 2007). An important part of
inquiry (Rickinson& Rutherford, 1996) is figuring out how the results of this kind of study can 
be used by teachers and university leaders to improve the education of students. 

Study related to the university adjustment predictors shows that researches that focus on 
demographical characteristics often provide conflicting and ambiguous results, suggesting that 
these factors have complicated associations that alter depending on the samples and contexts 
analysed (Larose & Boivin, 1998). However, when studies on the impact of psychological and 
interpersonal elements are examined, some consistency is seen (Yazedjian& Toews, 2006). 
Precisely, higher levels of good mental and inter-personal functioning are linked to a smoother 

life. For this reason, it is important to take into account a person's 
psychological resilience and their capacity to sustain positive social interactions when they make 
the move to higher education. But if students don't have these traits, it's a sign th
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students think about their adjustment in university and 
interpersonal relations. The study was statistically quantitative and a survey was used. A total of 300 students a 

lected at random. A total of 
point Likert scale. The first 

section of the questionnaire covered basic demographic information. Expert review and preliminary testing of the 
instrument confirmed its validity and reliability in local context. Descriptive and inferential statistics were used to 
analyse the data. To get a sense of the distribution of students across a demographic variable, we used mean and 

tests and One-Way ANOVA 
(analysis of variance) of differences, and pearson r used for used for inferential statistics. The results showed that the 

ty is higher than interpersonal relations, as well as there was no 
significant relation was existed on the basis of this study between interpersonal relations and adjustment in 
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is more and more 
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y to adjust; the types of students who are more likely to have trouble adjusting; how the 
adjustment levels of students change with time; and how it relates to students' academic 
achievement (Duchesne, Ratelle, Larose, and Guay, 2007). An important part of this line of 
inquiry (Rickinson& Rutherford, 1996) is figuring out how the results of this kind of study can 
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Findings from studies that have looked at long
adjustment levels have usually shown that adjustment levels can fluctuate. While variations are 
universal, their precise shape might sh
due to the fact that there are substantial differences between research in terms of sampling (for 
institutes, learning courses, and respondents), the time period being explored, and the way 
adjustment operationalizes. There is also data to suggest that student characteristics influence 
adjustment patterns both longitudinally and cross
the introduction of this new component contributes to the confoundi
identification of a "normal" adjustment trajectory highly improbable. There is also the possibility 
that many of the factors associated with adjustment in cross
predictors of adjustment patterns across
variables. 

Adjustment and its relationship to crucial results like academic success and retention of 
students are the topic of both theoretical and empirical studies. There is evidence that 
demonstrates a connection between a student's level of adjustment and their academic success, 
and several empirical researches have supported this connection. Many important student 
retention models (Tinto, 1975) centre on the idea of "integration," which bears obvious 
similarities to that of "adjustment," and some of these studies have also yielded evidence for 
correlations between adjustment and academic achievement (Wintre&Yaffe, 2000). Some people 
have questioned whether the theoretical models can be used with non
institutions. However, research has shown that the links between adjustment and success criteria 
are weak or nonexistent (Beyers &Goossens, 2002).

It's also worth noting that most studies on adjustment have been carried out in either t
United States or Australia, with just a small fraction of similar data coming from the United 
Kingdom. Given the global disparities in educational systems and the recent trend away from an 
exclusive toward a more generalised higher education system, the
think about. The latter has led to a drastically diverse student population in addition to a 
substantial increase in the overall number of pupils. As a result, several students are unprepared 
for higher education rigoristic and are thus at a higher risk of failing to complete their degrees. 
This makes us want to find out how at
well as how our original research in Pakistan can be updated to reflect the current situati
Significance of the study 

This research looks at the process of acclimating students to their new environments in 
universities, which can have very huge student bodies. A sizeable portion of the research effort is 
devoted to understanding the el
"psychological strength" variables have been identified as being important for adjustment in 
international research, and these are explored in addition to the relatively unexplored field of 
emotional intelligence—including:

 Social support 
 Self-esteem 
 Self-efficacy 
 Locus of control 
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Findings from studies that have looked at long-term changes in university students' 
adjustment levels have usually shown that adjustment levels can fluctuate. While variations are 
universal, their precise shape might shift significantly from one study to the next. This is likely 
due to the fact that there are substantial differences between research in terms of sampling (for 
institutes, learning courses, and respondents), the time period being explored, and the way 

tment operationalizes. There is also data to suggest that student characteristics influence 
adjustment patterns both longitudinally and cross-sectionally (Jackson et al., 2000). Therefore, 
the introduction of this new component contributes to the confounding impact, making the 
identification of a "normal" adjustment trajectory highly improbable. There is also the possibility 
that many of the factors associated with adjustment in cross-sectional studies might serve as 
predictors of adjustment patterns across time. They are known as "psychological strength" 

Adjustment and its relationship to crucial results like academic success and retention of 
students are the topic of both theoretical and empirical studies. There is evidence that 

onnection between a student's level of adjustment and their academic success, 
and several empirical researches have supported this connection. Many important student 
retention models (Tinto, 1975) centre on the idea of "integration," which bears obvious 

milarities to that of "adjustment," and some of these studies have also yielded evidence for 
correlations between adjustment and academic achievement (Wintre&Yaffe, 2000). Some people 
have questioned whether the theoretical models can be used with non-traditional students and 
institutions. However, research has shown that the links between adjustment and success criteria 
are weak or nonexistent (Beyers &Goossens, 2002). 

It's also worth noting that most studies on adjustment have been carried out in either t
United States or Australia, with just a small fraction of similar data coming from the United 
Kingdom. Given the global disparities in educational systems and the recent trend away from an 
exclusive toward a more generalised higher education system, these are very important things to 
think about. The latter has led to a drastically diverse student population in addition to a 
substantial increase in the overall number of pupils. As a result, several students are unprepared 

and are thus at a higher risk of failing to complete their degrees. 
This makes us want to find out how at-risk students can be found and helped more effectively, as 
well as how our original research in Pakistan can be updated to reflect the current situati

This research looks at the process of acclimating students to their new environments in 
universities, which can have very huge student bodies. A sizeable portion of the research effort is 
devoted to understanding the elements that may be used to forecast adaptation. Several 
"psychological strength" variables have been identified as being important for adjustment in 
international research, and these are explored in addition to the relatively unexplored field of 

including: 
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This research looks at the process of acclimating students to their new environments in 
universities, which can have very huge student bodies. A sizeable portion of the research effort is 
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 Attachment style 
This study aims to achieve many objectives related to identifying and understanding the 

elements that may be used to predict degrees of adjustment. The 
ascertain whether or not the collected data in the present setting is in line with past research 
conducted internationally that has shown a reliable correlation between the aforementioned 
psychological elements and successfu
contrast to past research, pits these characteristics against one another within the same studies to 
determine the relative and individual importance of each variable in predicting adjustment. The 
extent to which it can contribute to the prediction of adjustment alongside other elements that 
compete for attention is examined, as are the relationships between its numerous subcomponents 
and the many features of adjustment. All of these concerns are also
of the four distinct EI conceptualizations, with the ultimate aim of determining which of these 
conceptualizations is most useful for forecasting the outcomes of operations in this field. 
According to evidence from the psychol
groups with lower socioeconomic levels and females, for example, may be at a higher risk for 
adjustment challenges in one or more areas. The current study looks at demographic 
determinants of adjustment and, in a similar way, differences among the subgroups for 
adjustment. The correlation between sex and economic standing is a central topic of this study. 
Since it is logical to assume that students attending a "new" institution dedicatedly to broaden
access will have low adjustment levels on average, this factor is also considered. These long
beliefs are called into question by recent changes in higher education, student demographics, 
society as a whole, and the ease of getting help.

This aims to see if factors related to cross
patterns with time, and if adjustment aspects change throughout the first two years of university 
or followed trajectories differ from one another. In particular, the goal is t
some aspects of adjustment evolve throughout the first two years of university. This is important 
because it suggests that it may be more fruitful to focus intervention efforts on the characteristics 
that are connected to long-term ad

Finally, the research analyses how students' interpersonal relationships and their ability to 
acclimatise to university life are related to two significant markers of student success: ongoing 
enrollment (also known as retention) and academic achievement. This was thought to be 
important because there were different results about how important adjustment was as a predictor 
of these kinds of outcomes, and a research specific to institution was required.
The findings and concepts that are developed as a consequence of this thesis have relevance in 
both the academic world and the real world. In terms of theory, the determination of the factors 
that predict university adjustment adds to a deeper understanding of the af
The paper contributes to the discussion over whether conceptualizations of the concept have 
more usefulness to predict outcomes in the real life by making use of several measures of EI. 
Additionally, it investigates whether or not the
maintained.  
Objectives of the study 

1. To know the students’ perceptions about university adjustment.
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This study aims to achieve many objectives related to identifying and understanding the 
elements that may be used to predict degrees of adjustment. The primary goal of the study is to 
ascertain whether or not the collected data in the present setting is in line with past research 
conducted internationally that has shown a reliable correlation between the aforementioned 
psychological elements and successful university adaptation. Second, the current inquiry, in 
contrast to past research, pits these characteristics against one another within the same studies to 
determine the relative and individual importance of each variable in predicting adjustment. The 

tent to which it can contribute to the prediction of adjustment alongside other elements that 
compete for attention is examined, as are the relationships between its numerous subcomponents 
and the many features of adjustment. All of these concerns are also examined separately for each 
of the four distinct EI conceptualizations, with the ultimate aim of determining which of these 
conceptualizations is most useful for forecasting the outcomes of operations in this field. 
According to evidence from the psychological, educational, and sociological literature, student 
groups with lower socioeconomic levels and females, for example, may be at a higher risk for 
adjustment challenges in one or more areas. The current study looks at demographic 

ment and, in a similar way, differences among the subgroups for 
adjustment. The correlation between sex and economic standing is a central topic of this study. 
Since it is logical to assume that students attending a "new" institution dedicatedly to broaden
access will have low adjustment levels on average, this factor is also considered. These long
beliefs are called into question by recent changes in higher education, student demographics, 
society as a whole, and the ease of getting help. 

to see if factors related to cross-sectional transition success also determine 
patterns with time, and if adjustment aspects change throughout the first two years of university 
or followed trajectories differ from one another. In particular, the goal is to find out if and how 
some aspects of adjustment evolve throughout the first two years of university. This is important 
because it suggests that it may be more fruitful to focus intervention efforts on the characteristics 

term adjustment rather than early adjustment alone. 
Finally, the research analyses how students' interpersonal relationships and their ability to 

acclimatise to university life are related to two significant markers of student success: ongoing 
own as retention) and academic achievement. This was thought to be 

important because there were different results about how important adjustment was as a predictor 
of these kinds of outcomes, and a research specific to institution was required.

s and concepts that are developed as a consequence of this thesis have relevance in 
both the academic world and the real world. In terms of theory, the determination of the factors 
that predict university adjustment adds to a deeper understanding of the aforementioned concept. 
The paper contributes to the discussion over whether conceptualizations of the concept have 
more usefulness to predict outcomes in the real life by making use of several measures of EI. 
Additionally, it investigates whether or not the distinction between ability and trait EI is 

To know the students’ perceptions about university adjustment. 
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This study aims to achieve many objectives related to identifying and understanding the 
primary goal of the study is to 

ascertain whether or not the collected data in the present setting is in line with past research 
conducted internationally that has shown a reliable correlation between the aforementioned 

l university adaptation. Second, the current inquiry, in 
contrast to past research, pits these characteristics against one another within the same studies to 
determine the relative and individual importance of each variable in predicting adjustment. The 

tent to which it can contribute to the prediction of adjustment alongside other elements that 
compete for attention is examined, as are the relationships between its numerous subcomponents 

examined separately for each 
of the four distinct EI conceptualizations, with the ultimate aim of determining which of these 
conceptualizations is most useful for forecasting the outcomes of operations in this field. 

ogical, educational, and sociological literature, student 
groups with lower socioeconomic levels and females, for example, may be at a higher risk for 
adjustment challenges in one or more areas. The current study looks at demographic 

ment and, in a similar way, differences among the subgroups for 
adjustment. The correlation between sex and economic standing is a central topic of this study. 
Since it is logical to assume that students attending a "new" institution dedicatedly to broadening 
access will have low adjustment levels on average, this factor is also considered. These long-held 
beliefs are called into question by recent changes in higher education, student demographics, 

sectional transition success also determine 
patterns with time, and if adjustment aspects change throughout the first two years of university 

o find out if and how 
some aspects of adjustment evolve throughout the first two years of university. This is important 
because it suggests that it may be more fruitful to focus intervention efforts on the characteristics 

Finally, the research analyses how students' interpersonal relationships and their ability to 
acclimatise to university life are related to two significant markers of student success: ongoing 

own as retention) and academic achievement. This was thought to be 
important because there were different results about how important adjustment was as a predictor 
of these kinds of outcomes, and a research specific to institution was required. 

s and concepts that are developed as a consequence of this thesis have relevance in 
both the academic world and the real world. In terms of theory, the determination of the factors 

orementioned concept. 
The paper contributes to the discussion over whether conceptualizations of the concept have 
more usefulness to predict outcomes in the real life by making use of several measures of EI. 

distinction between ability and trait EI is 
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2. To measure the students’ perceptions about interpersonal relations at university.
3. To establish relation between

students? 
Research Questions 

1. How do the students’ perceive about university Adjustment?
2. What is the level of students’ adjustment at university?
3. What is the level of students’ interpersonal relations
4. What is difference of Students’ opinion about university adjustment on the basis of 

demographics? 
5. Is there a difference among students responses in interpersonal relations on 

demographic basis? 
6. Is there any positive relation between 

of students? 
Delimitation of the study 
This study has some delimitation that is discussed below.

1. Due to time constraints and official requirements, this study is delimited to only one 
Public Sector University. 

2.  Only undergraduate students were contacted for data collection. 
Research Methodology 
Research Design 
 A researcher's research design is the 
a topic of interest. Quantitative research, qualitative research, and mixed
three primary approaches to studying a topic. Creswell (2014) argues that researchers who 
conduct quantitative studies in a specific and immediate context are more likely to draw broad 
conclusions. However, since qualitative research aimed to describe the world rather than test a 
statement, its findings cannot be applied to a broader population. Since it
quantitative and qualitative components, mixed
purely quantitative study inspired by positivism. The study employed a correlational research 
strategy. 
Population of the Study 
 A population is a comprehensive group of individuals who share certain traits. All the 
individuals or entities that will be the focus of your research make up the population (Creswell & 
Clark, 2017). The students at Okara University made up the study's population. The popul
of this study consisted of all university students.
Sampling Technique and Sample Size
 The sample represents a selection from the whole population. Sampling is the practise of 
choosing a study population from a larger population in such a way that t
sample accurately reflect the characteristics of the population as a whole (Creswell & Clark, 
2017). The study's sample was chosen using a simple random sampling method. Male nor female 
students were selected at random, but rather thr
total students in the survey. 
Instrumentation of the study 
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To measure the students’ perceptions about interpersonal relations at university.
To establish relation between interpersonal relations and adjustment in university of 

How do the students’ perceive about university Adjustment? 
What is the level of students’ adjustment at university? 
What is the level of students’ interpersonal relations at university? 
What is difference of Students’ opinion about university adjustment on the basis of 

Is there a difference among students responses in interpersonal relations on 

Is there any positive relation between interpersonal relations and adjust in university 

This study has some delimitation that is discussed below. 
Due to time constraints and official requirements, this study is delimited to only one 
Public Sector University.  
Only undergraduate students were contacted for data collection.  

A researcher's research design is the overall strategy they use to scientifically investigate 
a topic of interest. Quantitative research, qualitative research, and mixed-method research are the 
three primary approaches to studying a topic. Creswell (2014) argues that researchers who 

antitative studies in a specific and immediate context are more likely to draw broad 
conclusions. However, since qualitative research aimed to describe the world rather than test a 
statement, its findings cannot be applied to a broader population. Since it
quantitative and qualitative components, mixed-method research is sometimes used. This was a 
purely quantitative study inspired by positivism. The study employed a correlational research 

comprehensive group of individuals who share certain traits. All the 
individuals or entities that will be the focus of your research make up the population (Creswell & 
Clark, 2017). The students at Okara University made up the study's population. The popul
of this study consisted of all university students. 
Sampling Technique and Sample Size 

The sample represents a selection from the whole population. Sampling is the practise of 
choosing a study population from a larger population in such a way that the individuals in the 
sample accurately reflect the characteristics of the population as a whole (Creswell & Clark, 
2017). The study's sample was chosen using a simple random sampling method. Male nor female 
students were selected at random, but rather through a non-proportional method. There were 300 
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Due to time constraints and official requirements, this study is delimited to only one 

overall strategy they use to scientifically investigate 
method research are the 

three primary approaches to studying a topic. Creswell (2014) argues that researchers who 
antitative studies in a specific and immediate context are more likely to draw broad 

conclusions. However, since qualitative research aimed to describe the world rather than test a 
statement, its findings cannot be applied to a broader population. Since it includes both 

method research is sometimes used. This was a 
purely quantitative study inspired by positivism. The study employed a correlational research 

comprehensive group of individuals who share certain traits. All the 
individuals or entities that will be the focus of your research make up the population (Creswell & 
Clark, 2017). The students at Okara University made up the study's population. The population 

The sample represents a selection from the whole population. Sampling is the practise of 
he individuals in the 
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 Student Adjustment to University Questionnaire (SACQ) Baker &Siryk‚ 1984/1989‚ 
interpersonal relationship by Dahmus&Bernardin‚ 1992.Likert
this survey. Questionnaire was used as instruments in this study. Instrument was adapted and 
modified under the guidance of research supervisor. After modifying the questionnaires, the 
validity of the instrument was ensured by 
Likert type scale on five points; from strongly disagree to strongly agree. The validity of the 
instrument was ensured by the 3 research experts. For the purpose of reliability, questionnaire 
was administered from 20 university students before final data collection. The reliability of the 
student questionnaire was .79 by using Cronbach Alpha.
Data Collection  
 The data was collected by the researcher personally. All relevant sources were used for 
data collection. Questionnaire was also shifted on google forms also and the link was forwarded 
for fill. The questionnaire feedback was 83%.
Data Analysis 
 The data was analysed with the help of SPSS, a statistical package for social sciences. 
The data was analyzed with the help of means scores and standard deviations for descriptive 
statistics, t-test and ANOVA for checking the difference of demographics, correlation analysis to 
check the relationship of the variables. With the help of descriptive statistics, the fo
all calculated: 

 Frequency 
 Mean 
 Standard deviation 

Male and female students' perceptions were compared using an independent sample t
Way ANOVA statistics were used to determine the difference between the mean scores of 
various university students. 
Ethics for Research 
 As stated by van (2002), five moral obligations and a code of ethics were adhered to at all 
times: 

● It was first requested that volunteers take part.
● Participants' informed consent was sought.
● As a result, a "no harm" policy was instituted.
● Fourth, privacy and anonymity were both protected.
● Respondents' anonymity was guaranteed, which is a major plus.
● The entire study procedure was carried out by the researcher in accordance with the 

aforementioned ethical consideration
Researcher gathered the required data.

Results 
 Data analysis and interpretation are the focus of this section. " Effect of interpersonal 
relationship of students with their adjustment at university level " 
question. Information is presented in the form of research questions. The data was analysed using 
SPSS 17 (Statistical Package for the Social Sciences).
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Student Adjustment to University Questionnaire (SACQ) Baker &Siryk‚ 1984/1989‚ 
interpersonal relationship by Dahmus&Bernardin‚ 1992.Likert-scale questionnaires were used in 
this survey. Questionnaire was used as instruments in this study. Instrument was adapted and 
modified under the guidance of research supervisor. After modifying the questionnaires, the 
validity of the instrument was ensured by the 3 research experts. Instruments were based on 
Likert type scale on five points; from strongly disagree to strongly agree. The validity of the 
instrument was ensured by the 3 research experts. For the purpose of reliability, questionnaire 

ed from 20 university students before final data collection. The reliability of the 
student questionnaire was .79 by using Cronbach Alpha. 

The data was collected by the researcher personally. All relevant sources were used for 
tion. Questionnaire was also shifted on google forms also and the link was forwarded 

for fill. The questionnaire feedback was 83%. 

The data was analysed with the help of SPSS, a statistical package for social sciences. 
with the help of means scores and standard deviations for descriptive 

test and ANOVA for checking the difference of demographics, correlation analysis to 
check the relationship of the variables. With the help of descriptive statistics, the fo

Male and female students' perceptions were compared using an independent sample t
Way ANOVA statistics were used to determine the difference between the mean scores of 

As stated by van (2002), five moral obligations and a code of ethics were adhered to at all 

It was first requested that volunteers take part. 
Participants' informed consent was sought. 

policy was instituted. 
Fourth, privacy and anonymity were both protected. 
Respondents' anonymity was guaranteed, which is a major plus. 
The entire study procedure was carried out by the researcher in accordance with the 
aforementioned ethical considerations. After securing the appropriate approvals, the 
Researcher gathered the required data. 

Data analysis and interpretation are the focus of this section. " Effect of interpersonal 
relationship of students with their adjustment at university level " was the study's central 
question. Information is presented in the form of research questions. The data was analysed using 
SPSS 17 (Statistical Package for the Social Sciences). 
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Student Adjustment to University Questionnaire (SACQ) Baker &Siryk‚ 1984/1989‚  and 
questionnaires were used in 

this survey. Questionnaire was used as instruments in this study. Instrument was adapted and 
modified under the guidance of research supervisor. After modifying the questionnaires, the 

the 3 research experts. Instruments were based on 
Likert type scale on five points; from strongly disagree to strongly agree. The validity of the 
instrument was ensured by the 3 research experts. For the purpose of reliability, questionnaire 

ed from 20 university students before final data collection. The reliability of the 

The data was collected by the researcher personally. All relevant sources were used for 
tion. Questionnaire was also shifted on google forms also and the link was forwarded 

The data was analysed with the help of SPSS, a statistical package for social sciences. 
with the help of means scores and standard deviations for descriptive 

test and ANOVA for checking the difference of demographics, correlation analysis to 
check the relationship of the variables. With the help of descriptive statistics, the following were 

Male and female students' perceptions were compared using an independent sample t-test. One 
Way ANOVA statistics were used to determine the difference between the mean scores of 

As stated by van (2002), five moral obligations and a code of ethics were adhered to at all 

The entire study procedure was carried out by the researcher in accordance with the 
s. After securing the appropriate approvals, the 

Data analysis and interpretation are the focus of this section. " Effect of interpersonal 
was the study's central 

question. Information is presented in the form of research questions. The data was analysed using 
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i. Quantitative descriptions ( Frequencies, Percentages and Mean Scores & Standard
deviation) 

ii. Statistical methods that make inferences (Person r, Independent sample t
Descriptive Statistics 
Table 1 
Frequency and percentage of students’ perceptions about their Interpersonal Relations at 
university 
Statements SA
Interpersonal Relations %
I am getting to know a lot of 
new people and making a lot 
of new friends at university, 
which is exactly what I 
wanted to happen. 

46.14

During my time at university, 
I participate in a wide variety 
of extracurricular and social 
activities. 

34.39

I have been experiencing 
significant bouts of fatigue as 
of late. 

26.32

I have interacted with 
university teachers in an 
unofficial and personal 
capacity. 

24.39

At university, I have a 
number of close social ties 
with a variety of people. 

7.02

Being homesick and missing 
my family and friends is a 
cause of stress for me right 
now. 

6.84

Recently, I've noticed that I 
have a healthy appetite. 

20.88

I seem to be getting 
headaches more frequently. 

32.63

I am having a great time 
interacting with my 
classfellows at university. 

27.89
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Quantitative descriptions ( Frequencies, Percentages and Mean Scores & Standard

Statistical methods that make inferences (Person r, Independent sample t-

Frequency and percentage of students’ perceptions about their Interpersonal Relations at 

SA A N DA SDA M 
% % % % %  
46.14 48.25 0.53 3.33 1.75 4.34

34.39 62.46 1.23 1.40 0.53 4.29

26.32 65.79 4.91 2.63 0.35 4.15

24.39 65.26 2.46 7.19 0.70 4.05

7.02 17.19 1.93 52.28 21.58 2.36

6.84 21.05 5.61 46.32 20.18 2.48

20.88 70.88 3.68 3.86 0.70 4.07

32.63 63.86 0.70 2.11 0.70 4.26

27.89 68.25 1.58 1.40 0.88 4.21
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Quantitative descriptions ( Frequencies, Percentages and Mean Scores & Standard 

-test, ANOVA) 

Frequency and percentage of students’ perceptions about their Interpersonal Relations at 

4.34 

4.29 

4.15 

4.05 

2.36 

2.48 

4.07 

4.26 

4.21 
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I believe that my level of 
social competence is 
sufficient for me to thrive in 
the environment of a 
university. 

27.54

I haven't been sleeping too 
well. 

20.00

It's hard for me to feel 
comfortable around other 
people at university because 
of my schedule. 

21.05

I am very content with the 
way my social life is 
developing at university. 

8.07

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly 
Disagree, M=Mean Score 

 
Above given table displays the results of a count and a breakdown of student responses 

into frequencies and percentages. Overwhelmingly (94.39% of the time), respondents who read 
the first question agreed with it. “I am getting to know a lot of new people 
new friends at university, which is exactly what I wanted to happen.” 5.8% respondents were 
disagree in the question and only 0.53% of the students undecided. 

In above given table, As far as second question is concerned that 97.37% res
were agreed with question“I am co
were against the question and 0.70% of the students undecided. 

In above given table, the third question showed that 96.85% of the mostly respondents 
agreed in the question “During my time at university, I participate in a wide variety of 
extracurricular and social activities.” 1.93% of students were against this question and only 
1.23% of respondents undecided. 

In above given table, in reply with forth questi
the question “I have been experiencing significant bouts of fatigue as of late”, 2.98% respondents 
were disagree in the question and only 4.91% of respondents undecided. 

In above given table, in reply with fifth ques
question “I have interacted with university teachers in an unofficial and personal capacity” 
7.89% respondents were disagree in 

In above given table, in reply
question “At university, I have a number of close social ties with a variety of people.73.86% 
respondents were disagree in the question

In above given table, in reply with seventh question 27.89% respondent were accept in 
the question “Being homesick and missing my family and friends is a cause of stress for me right 
now.” 66.5% respondents were disagree in 
undecided. In above given table, in reply with first question 91.76% respondent were accept in 
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27.54 65.61 1.05 5.26 0.53 4.14

20.00 66.32 1.23 10.88 1.58 3.92

21.05 73.51 0.70 3.51 1.23 4.10

8.07 20.88 1.58 42.63 26.84 2.41

Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly 

Above given table displays the results of a count and a breakdown of student responses 
into frequencies and percentages. Overwhelmingly (94.39% of the time), respondents who read 
the first question agreed with it. “I am getting to know a lot of new people and making a lot of 
new friends at university, which is exactly what I wanted to happen.” 5.8% respondents were 

and only 0.53% of the students undecided.  
In above given table, As far as second question is concerned that 97.37% res

were agreed with question“I am co-operative while working in a group.” 1.93% respondents 
were against the question and 0.70% of the students undecided.  

In above given table, the third question showed that 96.85% of the mostly respondents 
n the question “During my time at university, I participate in a wide variety of 

extracurricular and social activities.” 1.93% of students were against this question and only 
1.23% of respondents undecided.  

In above given table, in reply with forth question 92.11% of respondents was accept in 
“I have been experiencing significant bouts of fatigue as of late”, 2.98% respondents 

and only 4.91% of respondents undecided.  
In above given table, in reply with fifth question 90.18% respondent were accept in 

“I have interacted with university teachers in an unofficial and personal capacity” 
7.89% respondents were disagree in the question and only 2.46% of the students undecided. 

In above given table, in reply with sixth question 24.21% respondents were accept in 
“At university, I have a number of close social ties with a variety of people.73.86% 

the question and only 1.93% of the students undecided. 
le, in reply with seventh question 27.89% respondent were accept in 

“Being homesick and missing my family and friends is a cause of stress for me right 
now.” 66.5% respondents were disagree in the question and only 5.61% of the students 

ded. In above given table, in reply with first question 91.76% respondent were accept in 
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4.14 

3.92 

4.10 

2.41 

Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly 

Above given table displays the results of a count and a breakdown of student responses 
into frequencies and percentages. Overwhelmingly (94.39% of the time), respondents who read 

and making a lot of 
new friends at university, which is exactly what I wanted to happen.” 5.8% respondents were 

In above given table, As far as second question is concerned that 97.37% respondents 
operative while working in a group.” 1.93% respondents 

In above given table, the third question showed that 96.85% of the mostly respondents 
n the question “During my time at university, I participate in a wide variety of 

extracurricular and social activities.” 1.93% of students were against this question and only 

on 92.11% of respondents was accept in 
“I have been experiencing significant bouts of fatigue as of late”, 2.98% respondents 

tion 90.18% respondent were accept in the 
“I have interacted with university teachers in an unofficial and personal capacity” 

and only 2.46% of the students undecided.  
with sixth question 24.21% respondents were accept in the 

“At university, I have a number of close social ties with a variety of people.73.86% 
and only 1.93% of the students undecided.  

le, in reply with seventh question 27.89% respondent were accept in 
“Being homesick and missing my family and friends is a cause of stress for me right 

and only 5.61% of the students 
ded. In above given table, in reply with first question 91.76% respondent were accept in 
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the question recently, I've noticed that I have a healthy appetite.4.56% respondents were disagree 
in the question and only 3.86% of the students undecided. 

In above given table, in reply with second question 96.49% respondent were accept in 
question “I seem to be getting headaches more frequently.” 2.81% respondents were disagree in 
the question and only 0.70% of the students undecided. 

In above given table, in reply with third question 96.14% respondent were accept in 
question “I am having a great time interacting with my class
respondents were disagree in the question

In above given table, in reply with forth question 93.15% respondent were accept in 
question “I believe that my level of social competence is sufficient for me to thrive in the 
environment of a university.” 5.79% respondents were disagree in 
of the students undecided.  

In above given table, in reply with fifth question 86.32% respondent were accept in 
question “I haven't been sleeping too well.” 12.48% respondents were disagree in 
and only 1.23% of the students undeci

In above given table, in reply with sixth question 94.56% respondent were accept in 
question “It's hard for me to feel comfortable around other people at university because of my 
schedule.” 4.74% respondents were disagree in 
undecided.  

In above given table, in reply with first question 28.95% respondent were accept in 
question “I am very content with the way my social life is developing at university.69.47% 
respondents were disagree in the question
Descriptive Statistics 
Frequency and percentage of students’ perceptions about University Adjustment
Questions SA
University Adjustment %
I have the impression that I 
am a successful member of 
the community at the 
university. 

18.60

I have been feeling tense or 
apprehensive recently. 

25.26

I have been staying current 
on my schoolwork and other 
responsibilities. 

22.98

I am completely aware of the 
motivations for my decision 
to attend university as well as 
the outcomes I hope to 
achieve there. 

23.16
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recently, I've noticed that I have a healthy appetite.4.56% respondents were disagree 
and only 3.86% of the students undecided.  

In above given table, in reply with second question 96.49% respondent were accept in 
“I seem to be getting headaches more frequently.” 2.81% respondents were disagree in 

and only 0.70% of the students undecided.  
ble, in reply with third question 96.14% respondent were accept in 

“I am having a great time interacting with my class fellows at university.” 2.28% 
the question and only 1.58% of the students undecided. 

given table, in reply with forth question 93.15% respondent were accept in 
“I believe that my level of social competence is sufficient for me to thrive in the 

environment of a university.” 5.79% respondents were disagree in the question

In above given table, in reply with fifth question 86.32% respondent were accept in 
“I haven't been sleeping too well.” 12.48% respondents were disagree in 

and only 1.23% of the students undecided. 
In above given table, in reply with sixth question 94.56% respondent were accept in 

“It's hard for me to feel comfortable around other people at university because of my 
schedule.” 4.74% respondents were disagree in the question and only 0.70% of the students 

In above given table, in reply with first question 28.95% respondent were accept in 
“I am very content with the way my social life is developing at university.69.47% 

the question and only 1.58% of the students undecided. 

Frequency and percentage of students’ perceptions about University Adjustment
SA A N DA SDA M 
% % % % %  
18.60 65.26 2.11 12.28 1.75 3.87

25.26 70.70 2.11 0.88 1.05 4.18

22.98 72.81 0.70 2.98 0.53 4.15

23.16 71.93 1.58 3.16 0.18 4.15
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recently, I've noticed that I have a healthy appetite.4.56% respondents were disagree 

In above given table, in reply with second question 96.49% respondent were accept in the 
“I seem to be getting headaches more frequently.” 2.81% respondents were disagree in 

ble, in reply with third question 96.14% respondent were accept in the 
fellows at university.” 2.28% 

and only 1.58% of the students undecided.  
given table, in reply with forth question 93.15% respondent were accept in the 

“I believe that my level of social competence is sufficient for me to thrive in the 
the question and only 1.05% 

In above given table, in reply with fifth question 86.32% respondent were accept in the 
“I haven't been sleeping too well.” 12.48% respondents were disagree in the question 

In above given table, in reply with sixth question 94.56% respondent were accept in the 
“It's hard for me to feel comfortable around other people at university because of my 

0.70% of the students 

In above given table, in reply with first question 28.95% respondent were accept in the 
“I am very content with the way my social life is developing at university.69.47% 

and only 1.58% of the students undecided.  

Frequency and percentage of students’ perceptions about University Adjustment 

3.87 

4.18 

4.15 

4.15 
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The intellectual work that I 
am doing at university is 
challenging for me. 

23.86

I am doing well adjusting to 
life at the university. 

15.96

I have not been able to 
perform very well while I've 
been taking exams. 

25.79

IIt has not been an easy 
transition for me to become 
independent and accept 
responsibility for myself. 

SA

I am pleased with the degree 
of success I am achieving in 
my academic endeavours at 
this time. 

%

I am happy with the choice I 
made to continue my 
education by attending 
university. 

15.09

I am content with the choice I 
made to attend this particular 
university instead of another 
one. 

17.72

When it comes to my 
university work, I'm not 
putting in as much effort as I 
should be. 

17.19

I have a clear understanding 
of my academic aims and 
objectives. 

15.44

I haven't been able to exercise 
a lot of control over my 
feelings. 

14.39

I do not have the level of 
intelligence necessary for the 
academic work that is 
expected of me at this time. 

14.04

Earning a degree from 
university is very essential to 
me. 

23.51
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23.86 71.58 1.40 2.81 0.35 4.16

15.96 73.86 0.88 8.07 1.23 3.95

25.79 70.70 1.58 1.40 0.53 4.20

SA A N DA SDA M 

% % % % %  

15.09 68.77 1.75 13.68 0.70 3.84

17.72 74.91 1.58 4.56 1.23 4.03

17.19 69.65 0.70 11.58 0.88 3.91

15.44 78.95 1.05 3.86 0.70 4.05

14.39 59.65 2.63 20.18 3.16 3.62

14.04 74.39 2.98 8.60 0.00 3.94

23.51 64.04 5.26 7.02 0.18 4.04
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4.16 

3.95 

4.20 

3.84 

4.03 

3.91 

4.05 

3.62 

3.94 

4.04 
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My utilisation of study time 
has not been as productive as 
it may be. 

29.82

I look forward to preparing 
papers for my classes. 

15.09

I am having a lot of trouble 
dealing with the stresses that 
I am required to take on while 
I am attending university. 

17.72

In above given table, in reply with first question 83.86% respondent were accept in 
question “I have the impression that I am a successful member of the community at the 
university.14.03% respondents were disagree in 
undecided.  

In above given table, in reply with second question 95.96% respondent were 
question “I have been feeling tense or apprehensive recently.” 1.93% respondents were disagree 
in the question and only 2.11% of the students undecided. 

In above given table, in reply with third question 95.79% respondent were accept in 
question “I have been staying current on my university work and other responsibilities.” 3.51% 
respondents were disagree in the question

In above given table, in reply with forth question 95.09% respondent were ac
question “I am completely aware of the motivations for my decision to attend university as well 
as the outcomes I hope to achieve there.” 3.34% respondents were disagree in 
only 1.58% of the students undecided. 

In above given table, in reply with fifth question 95.09% respondent were accept in 
question “The intellectual work that I am doing at university is challenging for me.3.16% 
respondents were disagree in the question

In above given table, in reply with sixth question 89.82% respondent were accept in 
question “I am doing well adjusting to life at the university 9.3% respondents were disagree in 
the question and only .88% of the students undecided..

In above given table, in 
the question “I have not been able to perform very well while I've been taking exams.1.93% 
respondents were disagree in the question

In above given table, in reply with first question 83.86% respondent were accept in 
question “IIt has not been an easy transition for me to become independent and accept 
responsibility for myself.14.38% respondents were disagree in 
the students undecided.  

In above given table, in reply with second question 92.63% respondent were accept in 
question “I am pleased with the degree of success I am achieving in my academic endeavours at 
this time.5.79% respondents were disagree in 
undecided.  

In above given table in reply with third question 86.84% respondent were accept in 
question “I am happy with the choice I made to continue my education by attending 
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29.82 66.14 0.53 2.98 0.53 4.22

15.09 68.77 1.75 13.68 0.70 3.84

17.72 74.91 1.58 4.56 1.23 4.03

In above given table, in reply with first question 83.86% respondent were accept in 
“I have the impression that I am a successful member of the community at the 

university.14.03% respondents were disagree in the question and only 2.11% of the students 

In above given table, in reply with second question 95.96% respondent were 
“I have been feeling tense or apprehensive recently.” 1.93% respondents were disagree 

and only 2.11% of the students undecided.  
In above given table, in reply with third question 95.79% respondent were accept in 

“I have been staying current on my university work and other responsibilities.” 3.51% 
the question and only 0.70% of the students undecided. 

In above given table, in reply with forth question 95.09% respondent were ac
“I am completely aware of the motivations for my decision to attend university as well 

as the outcomes I hope to achieve there.” 3.34% respondents were disagree in 
only 1.58% of the students undecided.  

table, in reply with fifth question 95.09% respondent were accept in 
“The intellectual work that I am doing at university is challenging for me.3.16% 

the question and only 1.40% of the students undecided. 
given table, in reply with sixth question 89.82% respondent were accept in 

“I am doing well adjusting to life at the university 9.3% respondents were disagree in 
and only .88% of the students undecided.. 

In above given table, in reply with seventh question 96.49% respondent were accept in 
“I have not been able to perform very well while I've been taking exams.1.93% 

the question and only 1.58% of the students undecided. 
e, in reply with first question 83.86% respondent were accept in 

“IIt has not been an easy transition for me to become independent and accept 
responsibility for myself.14.38% respondents were disagree in the question and only 1.75% of 

In above given table, in reply with second question 92.63% respondent were accept in 
“I am pleased with the degree of success I am achieving in my academic endeavours at 

this time.5.79% respondents were disagree in the question and only 1.58% of the students 

In above given table in reply with third question 86.84% respondent were accept in 
“I am happy with the choice I made to continue my education by attending 
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4.22 

3.84 

4.03 

In above given table, in reply with first question 83.86% respondent were accept in the 
“I have the impression that I am a successful member of the community at the 

and only 2.11% of the students 

In above given table, in reply with second question 95.96% respondent were accept in the 
“I have been feeling tense or apprehensive recently.” 1.93% respondents were disagree 

In above given table, in reply with third question 95.79% respondent were accept in the 
“I have been staying current on my university work and other responsibilities.” 3.51% 

and only 0.70% of the students undecided.  
In above given table, in reply with forth question 95.09% respondent were accept in the 

“I am completely aware of the motivations for my decision to attend university as well 
as the outcomes I hope to achieve there.” 3.34% respondents were disagree in the question and 

table, in reply with fifth question 95.09% respondent were accept in the 
“The intellectual work that I am doing at university is challenging for me.3.16% 

and only 1.40% of the students undecided.  
given table, in reply with sixth question 89.82% respondent were accept in the 

“I am doing well adjusting to life at the university 9.3% respondents were disagree in 

reply with seventh question 96.49% respondent were accept in 
“I have not been able to perform very well while I've been taking exams.1.93% 

and only 1.58% of the students undecided.  
e, in reply with first question 83.86% respondent were accept in the 

“IIt has not been an easy transition for me to become independent and accept 
and only 1.75% of 

In above given table, in reply with second question 92.63% respondent were accept in the 
“I am pleased with the degree of success I am achieving in my academic endeavours at 

and only 1.58% of the students 

In above given table in reply with third question 86.84% respondent were accept in the 
“I am happy with the choice I made to continue my education by attending 
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university.12.46% respondents were disagre
undecided.  

In above given table, in reply with fourth question 94.39% respondent were accept in the
question “I am content with the choice I made to attend this particular university instead of 
another one.4.56%. 

In above given table, in reply with fifth question 74.04 % respondent were accept in the
question “When it comes to my university work, I'm not putting in as much effort as I should be 
23.34% respondents were disagree in the

In above given table, in reply with sixth question   88.43% respondent were accept in the
question “Earning a degree from university is very essential to me.8.60% respondents were 
disagree in the question and only 2.98% of the s

In above given table, in reply with seventh question 87.55% respondent were accept in 
the question “I look forward to preparing papers for my classes” 7.2% respondents were disagree 
in the question and only 5.26% of the students undecid
the students spent most of their time on social media to get awareness.

In above given table, in reply with eight question 95.96% respondent were accept in the
question “I am having a lot of trouble dealing with 
while I am attending university.” 3.51% respondents were disagree in the
.53% of the students undecided.  
Mean and standard deviation of Students’ Adjustment at university

Variables 

Students’ adjustment 

 
Table 4.3 shows that the level of students’ adjustment at university was high (M=3.71, 

SD=.372). It is observed from the results that responses of university students regarding their 
adjustment in university environment is more than average and they fell that they can learn and 
adjust easily in university. 
Research Question 
What is the level of students’ interpersonal relations at university?
Table 4  
Mean and standard deviation of students’ interpersonal rela

Variables 
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university.12.46% respondents were disagree in the question and only 0.70% of the students 

In above given table, in reply with fourth question 94.39% respondent were accept in the
question “I am content with the choice I made to attend this particular university instead of 

In above given table, in reply with fifth question 74.04 % respondent were accept in the
question “When it comes to my university work, I'm not putting in as much effort as I should be 
23.34% respondents were disagree in the question and only 2.63% of the students undecided. 

In above given table, in reply with sixth question   88.43% respondent were accept in the
question “Earning a degree from university is very essential to me.8.60% respondents were 

question and only 2.98% of the students undecided.  
In above given table, in reply with seventh question 87.55% respondent were accept in 

question “I look forward to preparing papers for my classes” 7.2% respondents were disagree 
question and only 5.26% of the students undecided. Hence the results revealed that most of 

the students spent most of their time on social media to get awareness. 
In above given table, in reply with eight question 95.96% respondent were accept in the

question “I am having a lot of trouble dealing with the stresses that I am required to take on 
while I am attending university.” 3.51% respondents were disagree in the question and only 

 
Mean and standard deviation of Students’ Adjustment at university 

Mean SD Level

3.71 .372 High

Table 4.3 shows that the level of students’ adjustment at university was high (M=3.71, 
SD=.372). It is observed from the results that responses of university students regarding their 

environment is more than average and they fell that they can learn and 

What is the level of students’ interpersonal relations at university? 

Mean and standard deviation of students’ interpersonal relations 

Mean SD Level
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and only 0.70% of the students 

In above given table, in reply with fourth question 94.39% respondent were accept in the 
question “I am content with the choice I made to attend this particular university instead of 

In above given table, in reply with fifth question 74.04 % respondent were accept in the 
question “When it comes to my university work, I'm not putting in as much effort as I should be 

of the students undecided.  
In above given table, in reply with sixth question   88.43% respondent were accept in the 

question “Earning a degree from university is very essential to me.8.60% respondents were 

In above given table, in reply with seventh question 87.55% respondent were accept in 
question “I look forward to preparing papers for my classes” 7.2% respondents were disagree 

ed. Hence the results revealed that most of 

In above given table, in reply with eight question 95.96% respondent were accept in the 
the stresses that I am required to take on 

question and only 

Level 

High 

Table 4.3 shows that the level of students’ adjustment at university was high (M=3.71, 
SD=.372). It is observed from the results that responses of university students regarding their 

environment is more than average and they fell that they can learn and 

Level 
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Interpersonal Relations 

 
Table 4 shows that the level of interpersonal relations was average (M=2.79, SD=.134), It 

is observed from the results that responses of university students regarding their 
relations in university is average. It is also noted that the level of interpersonal relations as 
compare to adjustment is low. 

 
ANOVA test for students’ adjustment on the basis of CGPA

 
Students’ 
adjustment 

Between 
Groups 

Within 
Groups 

Total 

 
In table 5, the results showed that between groups  

significant at level of significance, for Self
that there is considerable difference present between students on the basis of CGPA. The detailed 
comparison of different CGPA students responses are in table 4.6.

 
Post-hoc test for multiple comparisons

Dependent Semester

Students’ Adjustment 

2nd 

4th 

8th 
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2.79 .134 
Averag
e 

Table 4 shows that the level of interpersonal relations was average (M=2.79, SD=.134), It 
is observed from the results that responses of university students regarding their 
relations in university is average. It is also noted that the level of interpersonal relations as 

ANOVA test for students’ adjustment on the basis of CGPA 
Sum of 
Squares 

D
f 

Mean 
Square F 

1.559 2 .780 5.7
32 

77.121 2
9
7 

.136 
 

78.680 3
0
0 

  

In table 5, the results showed that between groups  ANOVA test F(5.732)
significant at level of significance, for Self-student adjustment factor. Therefore, it is concluded 
that there is considerable difference present between students on the basis of CGPA. The detailed 
comparison of different CGPA students responses are in table 4.6. 

hoc test for multiple comparisons 

Semester Semester Mean Difference (I-J) 
Std. 
Error

4th .111* .033

8th .025 .049
2nd -.111* .033
8th -.086 .051
2nd -.025 .049
4th .086 .051

Vol. 3, No. 1 (2023) 
EDUCATIONAL RESEARCH AND INNOVATION 

Averag

Table 4 shows that the level of interpersonal relations was average (M=2.79, SD=.134), It 
is observed from the results that responses of university students regarding their interpersonal 
relations in university is average. It is also noted that the level of interpersonal relations as 

Si
g. 
.0
0
3 

 

 

5.732)=.003, p>.05) is 
adjustment factor. Therefore, it is concluded 

that there is considerable difference present between students on the basis of CGPA. The detailed 

Std. 
Error 

Sig. 

.033 .001 

.049 .619 

.033 .001 

.051 .088 

.049 .619 

.051 .088 
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In table 6, the Post-hoc test results showed that between groups 
significant at level of significance, for student adjustment factor. Therefore, it is summarized that 
there is noteworthy difference is present between students on the 

 
ANOVA test for students’ adjustment in terms of age group of respondents
 

Students’ 
Adjustment 

Between 
Groups 
Within 
Groups 
Total 

 
In table 7, the results showed that between groups  

is not significant at level of significance, for student adjustment factor. Therefore, it is concluded 
that there is no significant difference present between students on
The detailed comparison of different age groups stud

 
Multiple Comparisons 
Post-hoc LSD   
(I) Age (J) Age Mean Difference (I

18-21 22-25 .093
25+ .848

22-25 18-21 -.093
25+ .755

25+ 18-21 -.848
22-25 -.755

 
In table 8, the results showed that between groups  

is not significant at level of significance, for student adjustment factor. Therefore, it is concluded 
that there exists no significant difference present between students on the basis of their age 
groups.  
 
Comparison of overall students’ level of 
CGPA (N=300) 
Variables Academic 

Students’ Adjustment 
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hoc test results showed that between groups ANOVA
significant at level of significance, for student adjustment factor. Therefore, it is summarized that 
there is noteworthy difference is present between students on the basis of CGPA.

ANOVA test for students’ adjustment in terms of age group of respondents 
Sum of 
Squares 

Df Mean 
Square 

.298 2 .149 

78.382 297 .138 

78.680 300  

In table 7, the results showed that between groups  ANOVA test F(1.079)
is not significant at level of significance, for student adjustment factor. Therefore, it is concluded 
that there is no significant difference present between students on the basis of their age groups. 
The detailed comparison of different age groups students responses are in table. 

Mean Difference (I-J) Std. Error

.093* .031 

.848* .260 
.093* .031 

.755* .261 
.848* .260 
.755* .261 

In table 8, the results showed that between groups  ANOVA test F(1.079)
is not significant at level of significance, for student adjustment factor. Therefore, it is concluded 
that there exists no significant difference present between students on the basis of their age 

Comparison of overall students’ level of students’ adjustment on the basis of   high and low 

Academic 
Performance 

M SD t-
value 

Df

Low CGPA 3.87 .240 -.782 314
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ANOVA test, p>.05) is 
significant at level of significance, for student adjustment factor. Therefore, it is summarized that 

basis of CGPA. 

F Sig. 

1.079 .341 

  

  

1.079)=.0341, p>.05) 
is not significant at level of significance, for student adjustment factor. Therefore, it is concluded 

the basis of their age groups. 
 

Std. Error Sig. 

.003 

.001 

.003 

.004 

.001 

.004 

1.079)=.0341, p>.05) 
is not significant at level of significance, for student adjustment factor. Therefore, it is concluded 
that there exists no significant difference present between students on the basis of their age 

students’ adjustment on the basis of   high and low 

Df sig(2- 
tailed) 

314 .435 
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In table, an independent-

by high and low CGPA of students at university level. From statistical aspect, no difference was 
observed bas on lower or higher CGPA which gave an indication that the students’ adjustment at 
p≥0.05 level of significance in the scores of low CGPA (M=
CGPA(M=3.90, SD=.192); t (314) =

 
Comparison of overall students’ perceptions (CGPA) about Interpersonal Relations
Variables CGPA
Interpersonal Relations High

Low

 
In above given table, an independent

interpersonal relations at the base of high and low CGPA. There was statistically a significant 
difference is present in students’ score  at p< 0.05 level of significance 
 
Independent Sample t-test for differences of male and female respondents about interpersonal 
relations 

Variables Gender

Interpersonal Relations 
Male

Female

 
Above given table1 shows that 

significance. That’s why, the conclusion is made that there is no worth noting difference between 
the attitude of male and female respondents’ interpersonal relations.
 
Pearson Coefficient of Correlation between interpersonal relations and adjust in university of 
students 
Variables   
Students’ adjustment and 
Interpersonal Relations 
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Average 
CGPA 

3.90 .192   

-samples t-test was conducted to compare students’ adjustment 
by high and low CGPA of students at university level. From statistical aspect, no difference was 

lower or higher CGPA which gave an indication that the students’ adjustment at 
in the scores of low CGPA (M=3.87, SD=.240

); t (314) =-.782, p = .435.  

Comparison of overall students’ perceptions (CGPA) about Interpersonal Relations
CGPA M SD t-value Df sig(2- tailed)
High 3.91 .208 2.174 298 .030 
Low 3.32 .201    

n independent-samples t-test was conducted for checking student’s 
interpersonal relations at the base of high and low CGPA. There was statistically a significant 

students’ score  at p< 0.05 level of significance (M=3.91, SD=3

test for differences of male and female respondents about interpersonal 

Gender N M SD t df ‘p’

Male 
10
7 

3.8
0 

.35
7 

1.434 
56
8 

.15
2

Female 
19
3 

3.7
0 

.37
2 

   

Above given table1 shows that t-value (1.434) is not significant (p =.152) at 0.05 level of 
significance. That’s why, the conclusion is made that there is no worth noting difference between 
the attitude of male and female respondents’ interpersonal relations. 

rrelation between interpersonal relations and adjust in university of 

N R Sig. (2 tailed)
Students’ adjustment and 

300 .052 .000 
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conducted to compare students’ adjustment 
by high and low CGPA of students at university level. From statistical aspect, no difference was 

lower or higher CGPA which gave an indication that the students’ adjustment at 
.240) and higher 

Comparison of overall students’ perceptions (CGPA) about Interpersonal Relations 
tailed) 

test was conducted for checking student’s 
interpersonal relations at the base of high and low CGPA. There was statistically a significant 

, SD=3.32). 

test for differences of male and female respondents about interpersonal 

‘p’ 

.15
2 

 

value (1.434) is not significant (p =.152) at 0.05 level of 
significance. That’s why, the conclusion is made that there is no worth noting difference between 

rrelation between interpersonal relations and adjust in university of 

(2 tailed) 



 
e-ISSN:2710-4354 
p-ISSN:2076-9660 

EDUCATIONAL RESEARCH AND INNOVATION
(ERI)
 
 

 

 

In above given table2 it is indicated that the relationship between variables 
investigated by using Pearson correlation coefficient.  Based on the statistical results, it is found 
that there is significant association between interpersonal relations and students adjustment  
(r=.042, sig=.000). The strength of the relationship wa
Discussion 
 According to the results of this study, for supporting several prior research have 
discovered a short-term correlation between students' interpersonal connections and their 
enthusiasm for adjustment in university. Students' 
increase when they transferred to a university they considered to be high in support by Midgley 
and colleagues, while it was found to decrease significantly when they transferred from a teacher 
they considered to be high in support to one they perceived to be low in support  (Midgley, 
Feldlaufer, & Eccles, 1989). Using a retrospective method, the current research provided more 
support for the claim that students' social connections could be a driving force in the f
of relatively long-term domain-specific interest in further study.
 Some participants have said outright that early interest
are responsible for their current interest, even if it is not as strong or as broad as t
else who is very interested in study. Therefore, it is not necessarily the case that the fact that 
many people who had interest-raising interactions ended up in the uninterested group means that 
these relationships were unimportant. On the c
interest found in the study might have been substantially lower (Yang, 2010).
Conclusion 
 The outcomes of this quantitative study indicate a set of elements that have a detrimental 
impact on university students' ability to acclimatise to their new environment in terms of their 
studies, friendships, and emotions. Moreover, the results demonstrated that first
who are having trouble adjusting to university typically employ avoidant coping strategi
Finally, the study's findings suggest a number of counselling interventions
and developmental—that could assist university freshmen better acclimate to their new 
environment. The first step is to pinpoint students who are having troub
to university life and to suggest a variety of outreach programmes to help them. Second, 
universities need to establish effective advising systems and mentoring programmes for first
students so that they can build organic and 
and other university personnel. This is because both informal and formal engagement with 
friends and faculty members contribute to students' ability to adjust to university life. Lastly, 
colleges might provide a diverse selection of professional development opportunities for faculty 
members. such as in-service training for faculty members on how to best address the academic 
and social needs of first-year students in the classroom through the use of a 
instructional approaches and pedagogical strategies. This study may have limited applicability 
because it employed a single organisation as a case study. To address the significance of 
adjustment for university students, replicate these results,
study is needed employing more samples, research methodologies, and instruments.
Recommendations 
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In above given table2 it is indicated that the relationship between variables 
investigated by using Pearson correlation coefficient.  Based on the statistical results, it is found 
that there is significant association between interpersonal relations and students adjustment  
(r=.042, sig=.000). The strength of the relationship was moderate. 

According to the results of this study, for supporting several prior research have 
term correlation between students' interpersonal connections and their 

enthusiasm for adjustment in university. Students' intrinsic value of motivation was found to 
increase when they transferred to a university they considered to be high in support by Midgley 
and colleagues, while it was found to decrease significantly when they transferred from a teacher 

be high in support to one they perceived to be low in support  (Midgley, 
Feldlaufer, & Eccles, 1989). Using a retrospective method, the current research provided more 
support for the claim that students' social connections could be a driving force in the f

specific interest in further study. 
Some participants have said outright that early interest-raising experiences/relationships 

are responsible for their current interest, even if it is not as strong or as broad as t
else who is very interested in study. Therefore, it is not necessarily the case that the fact that 

raising interactions ended up in the uninterested group means that 
these relationships were unimportant. On the contrary, without them, the already low levels of 
interest found in the study might have been substantially lower (Yang, 2010). 

The outcomes of this quantitative study indicate a set of elements that have a detrimental 
ents' ability to acclimatise to their new environment in terms of their 

studies, friendships, and emotions. Moreover, the results demonstrated that first
who are having trouble adjusting to university typically employ avoidant coping strategi
Finally, the study's findings suggest a number of counselling interventions—both preventative 

that could assist university freshmen better acclimate to their new 
environment. The first step is to pinpoint students who are having trouble adjusting emotionally 
to university life and to suggest a variety of outreach programmes to help them. Second, 
universities need to establish effective advising systems and mentoring programmes for first
students so that they can build organic and fruitful social networks with their classmates, faculty, 
and other university personnel. This is because both informal and formal engagement with 
friends and faculty members contribute to students' ability to adjust to university life. Lastly, 

ht provide a diverse selection of professional development opportunities for faculty 
service training for faculty members on how to best address the academic 

year students in the classroom through the use of a 
instructional approaches and pedagogical strategies. This study may have limited applicability 
because it employed a single organisation as a case study. To address the significance of 
adjustment for university students, replicate these results, and investigate possible causes, more 
study is needed employing more samples, research methodologies, and instruments.
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In above given table2 it is indicated that the relationship between variables was 
investigated by using Pearson correlation coefficient.  Based on the statistical results, it is found 
that there is significant association between interpersonal relations and students adjustment  

According to the results of this study, for supporting several prior research have 
term correlation between students' interpersonal connections and their 

intrinsic value of motivation was found to 
increase when they transferred to a university they considered to be high in support by Midgley 
and colleagues, while it was found to decrease significantly when they transferred from a teacher 

be high in support to one they perceived to be low in support  (Midgley, 
Feldlaufer, & Eccles, 1989). Using a retrospective method, the current research provided more 
support for the claim that students' social connections could be a driving force in the formation 

raising experiences/relationships 
are responsible for their current interest, even if it is not as strong or as broad as that of someone 
else who is very interested in study. Therefore, it is not necessarily the case that the fact that 

raising interactions ended up in the uninterested group means that 
ontrary, without them, the already low levels of 

  

The outcomes of this quantitative study indicate a set of elements that have a detrimental 
ents' ability to acclimatise to their new environment in terms of their 

studies, friendships, and emotions. Moreover, the results demonstrated that first-year students 
who are having trouble adjusting to university typically employ avoidant coping strategies. 

both preventative 
that could assist university freshmen better acclimate to their new 

le adjusting emotionally 
to university life and to suggest a variety of outreach programmes to help them. Second, 
universities need to establish effective advising systems and mentoring programmes for first-year 

fruitful social networks with their classmates, faculty, 
and other university personnel. This is because both informal and formal engagement with 
friends and faculty members contribute to students' ability to adjust to university life. Lastly, 

ht provide a diverse selection of professional development opportunities for faculty 
service training for faculty members on how to best address the academic 

year students in the classroom through the use of a variety of 
instructional approaches and pedagogical strategies. This study may have limited applicability 
because it employed a single organisation as a case study. To address the significance of 

and investigate possible causes, more 
study is needed employing more samples, research methodologies, and instruments. 
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 Some of the aforementioned caveats raise interesting questions that could be explored in 
other studies. The first step would be to try to replicate the study at other sorts of universities, as 
it stands to reason that institutional characteristics like size, location, prestige, and student 
assistance mechanisms may all affect the relationships between the variables studied
 In further research on adjustment, comparable topics to those discussed in this thesis 
might be studied, but in the relatively unexplored areas of distance, and post
This would provide an additional means of testing the external valid
 It would be useful if future research tried to evaluate psychosocial measures prior to the 
transition in order to conduct more stringent tests of causation in regards to psychosocial 
variables and adjustment. Evidence of caus
variables that could be subject to intervention, like EI, and then examining the impact on 
adjustment. 
 Adjustment measurements should be collected more regularly, especially in the first year 
of university, and further research in this area could benefit from extending the time period 
covered by the study to include the completion of the degree programme. Such a more nuanced 
perspective would be provided, for instance, if the observed reductions in acade
over the first two years were to persist. In order to better understand what factors in a person's 
psychological and social makeup seem to be able to predict highly variable trajectories of 
adjustment, more study is necessary. Group
technique utilised by Duchesne et al. (2007), may prove useful in future research in this area by 
allowing researchers to see if there are different subgroups of students who follow similar 
adjustment trajectories. Longitudinal data can be summarised using this statistical method by 
clustering people into groups based on how similar their life paths are (Duncan, Duncan, & 
Stryker, 2006; Nagin & Odgers, 2010). This means that trajectories emerge from the data rather 
than the researcher seeking to identify or characterise them a priori (McLachlan & Peel, 2000). It 
would therefore be possible to investigate the causes and effects connected to participation in a 
particular trajectory group. 
 Including qualitative methodo
the broad field of student adjustment. While this study does a good job of highlighting 
connections between characteristics, it provides no explanations for how or why the variables 
under consideration serve as buffers during the first year of university. Risquez et al(2007) .'s 
method of having students keep a insightful diary in which they wrote their thoughts and feelings 
as they began university may be a suitable way to investigate this. The pre
strengths that students draw on to manage the ups and downs of student life could be better 
understood if they were instructed to reflect on the difficulties they've experienced and the 
solutions they've found. We could also learn more b
groups. Such techniques, when combined with frequent quantitative assessments of adjustment, 
may prove useful in unravelling the factors at play in varying degrees of behavioural flexibility. 
Relatedly, findings from such studies may shed light on how and when students' levels of 
academic adjustment decline, and whether or not this trend appears to be significantly connected 
with distress or attrition, we can draw some important conclusions.
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Some of the aforementioned caveats raise interesting questions that could be explored in 
would be to try to replicate the study at other sorts of universities, as 

it stands to reason that institutional characteristics like size, location, prestige, and student 
assistance mechanisms may all affect the relationships between the variables studied

In further research on adjustment, comparable topics to those discussed in this thesis 
might be studied, but in the relatively unexplored areas of distance, and post-graduate students. 
This would provide an additional means of testing the external validity of the existing findings.

It would be useful if future research tried to evaluate psychosocial measures prior to the 
transition in order to conduct more stringent tests of causation in regards to psychosocial 
variables and adjustment. Evidence of causation could be strengthened by manipulating research 
variables that could be subject to intervention, like EI, and then examining the impact on 

Adjustment measurements should be collected more regularly, especially in the first year 
ity, and further research in this area could benefit from extending the time period 

covered by the study to include the completion of the degree programme. Such a more nuanced 
perspective would be provided, for instance, if the observed reductions in acade
over the first two years were to persist. In order to better understand what factors in a person's 
psychological and social makeup seem to be able to predict highly variable trajectories of 
adjustment, more study is necessary. Group-based statistical approaches, like the trajectory 
technique utilised by Duchesne et al. (2007), may prove useful in future research in this area by 
allowing researchers to see if there are different subgroups of students who follow similar 

Longitudinal data can be summarised using this statistical method by 
clustering people into groups based on how similar their life paths are (Duncan, Duncan, & 
Stryker, 2006; Nagin & Odgers, 2010). This means that trajectories emerge from the data rather 
than the researcher seeking to identify or characterise them a priori (McLachlan & Peel, 2000). It 
would therefore be possible to investigate the causes and effects connected to participation in a 

Including qualitative methodologies in research protocols could greatly advance work in 
the broad field of student adjustment. While this study does a good job of highlighting 
connections between characteristics, it provides no explanations for how or why the variables 

tion serve as buffers during the first year of university. Risquez et al(2007) .'s 
method of having students keep a insightful diary in which they wrote their thoughts and feelings 
as they began university may be a suitable way to investigate this. The precise psychological 
strengths that students draw on to manage the ups and downs of student life could be better 
understood if they were instructed to reflect on the difficulties they've experienced and the 
solutions they've found. We could also learn more by conducting in-depth interviews and focus 
groups. Such techniques, when combined with frequent quantitative assessments of adjustment, 
may prove useful in unravelling the factors at play in varying degrees of behavioural flexibility. 

rom such studies may shed light on how and when students' levels of 
academic adjustment decline, and whether or not this trend appears to be significantly connected 
with distress or attrition, we can draw some important conclusions. 
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Some of the aforementioned caveats raise interesting questions that could be explored in 
would be to try to replicate the study at other sorts of universities, as 

it stands to reason that institutional characteristics like size, location, prestige, and student 
assistance mechanisms may all affect the relationships between the variables studied. 

In further research on adjustment, comparable topics to those discussed in this thesis 
graduate students. 

ity of the existing findings. 
It would be useful if future research tried to evaluate psychosocial measures prior to the 

transition in order to conduct more stringent tests of causation in regards to psychosocial 
ation could be strengthened by manipulating research 

variables that could be subject to intervention, like EI, and then examining the impact on 

Adjustment measurements should be collected more regularly, especially in the first year 
ity, and further research in this area could benefit from extending the time period 

covered by the study to include the completion of the degree programme. Such a more nuanced 
perspective would be provided, for instance, if the observed reductions in academic adjustment 
over the first two years were to persist. In order to better understand what factors in a person's 
psychological and social makeup seem to be able to predict highly variable trajectories of 

atistical approaches, like the trajectory 
technique utilised by Duchesne et al. (2007), may prove useful in future research in this area by 
allowing researchers to see if there are different subgroups of students who follow similar 

Longitudinal data can be summarised using this statistical method by 
clustering people into groups based on how similar their life paths are (Duncan, Duncan, & 
Stryker, 2006; Nagin & Odgers, 2010). This means that trajectories emerge from the data rather 
than the researcher seeking to identify or characterise them a priori (McLachlan & Peel, 2000). It 
would therefore be possible to investigate the causes and effects connected to participation in a 

logies in research protocols could greatly advance work in 
the broad field of student adjustment. While this study does a good job of highlighting 
connections between characteristics, it provides no explanations for how or why the variables 

tion serve as buffers during the first year of university. Risquez et al(2007) .'s 
method of having students keep a insightful diary in which they wrote their thoughts and feelings 

cise psychological 
strengths that students draw on to manage the ups and downs of student life could be better 
understood if they were instructed to reflect on the difficulties they've experienced and the 

depth interviews and focus 
groups. Such techniques, when combined with frequent quantitative assessments of adjustment, 
may prove useful in unravelling the factors at play in varying degrees of behavioural flexibility. 

rom such studies may shed light on how and when students' levels of 
academic adjustment decline, and whether or not this trend appears to be significantly connected 
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 These techniques have 
successful adapters, providing clues to other aspects that may be crucial to a trouble
adjustment. They might also be a way to deal with one of the SACQ's drawbacks that have been 
discussed. In particular, the outcomes of such qualitative research may indicate ways in which 
the SACQ may be modified, with items being added or removed to better represent the 
adjustment challenges faced and the relevance they have for students.
 Researchers may also be interested in learning more about how EI relates to acclimating 
to university life. Observer ratings of an individual's EI are one possible additional metric and 
conceptualization of EI to consider. New EI measures, especially those that focus on abi
will necessitate further study, and they will surely progress the field. The increasing efficacy of 
various EI instruments could be studied in future studies.
 Knowing whether and to what extent certain components of emotional skills or EI are 
teachable or changeable would be helpful in designing interventions. This would reveal which 
initiatives in this field are most likely to pay off.
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