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ABSTRACT

The study aim was to assess teachers’ dispositions towards student assessment based on national standards.
National Standards for teachers’ professional development were developed under the Federal Ministry of
Education; Government of Pakistan in 2009. For this end, interviews with 32 teachers working in elementary
schools were conducted. It was observed that most of the teachers have different valuable viewpoints regarding the
process of student assessment. However, this study explored that mostly teachers were involved in administering the
verbal assessment and on paper assessment, and practical tasks, i.e., debates, demonstrations, individual as well as
group activities effectively. The study further also revealed that teachers gave the same attention to all students and
showed nothing likes or dislikes during assessment. The rubrics and answer keys were prepared in advance by
teachers to ensure the accuracy of the results. Besides this, student learning outcomes, fairness and objectivity in
assessment, etc. were assessed to authenticate the quality of education in the region. The given study also added the
recommendations.
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Introduction

Teachers demonstrate their professional ethics and thoughts through their non-verbal and verbal
interactions with students. Such behavior helps them interact with them in a more meaningful
manner. In addition, encouraging activities can help pupils learn (Wang & Odell, 2002).
According to Crowe (2003), positive beliefs in teachers can help ensure that their pupils make
the necessary changes. This is because they can consistently demonstrate a pattern of behavior
that helps achieve the goals of the school (Bryan, et al., 2012). Moreover, teachers’ encouraging
beliefs affect the learning progress of students positively (Alrabai, 2014). Furthermore, teachers’
positive beliefs assist students learning and help to provide an encouraging environment in the
classroom (Quiping et al., 2005).

In addition, students’ learning can be improved based on effective classroom environment as
well as the quality of instructions. Therefore, teachers should keep in mind that hopeful beliefs
are mandatory to improve the quality of instructions as well as students’ learning (Sergiovanni,
2015). For this purpose, Educational Authorities should develop appropriate criteria for assessing
teachers’ beliefs at the time of their recruitment. There are small studies in the field of
assessment to assess teachers’ proficiencies and professional practice. It is therefore clear that
teachers’ beliefs affect positively students learning and classroom environment resultantly whole
education system. That’s why there is an imperative need to conduct research in this area of
effect e. g. students’ assessment (Singh & Stoloff, 2007).
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Additionally, a competent teacher may have constructive beliefs for improving the learning
process of students (Wasicsko, 2002). To this end, researcher wants to examine teachers’ beliefs
and determine whether they are dedicated to assessing students’ abilities. Teachers may compile
data on pupils' academic progress to use in making further improvements. Before beginning an
unfamiliar subject or piece of knowledge, the objectives of learning for the class must be
determined. It should be assessed whether or not proposed SLOs were attained at the result of
teaching a certain topic. The provision of learning opportunities and the revision of instructions
may be based on the learning outcomes attained by students (Coubergs et al., 2017). According
to Memon (2007), the current system for evaluating teachers is not based on established
standards. A framework, methodologies, or processes for evaluating teachers' professional
performance are lacking.

In order to assess teachers' proficiencies concerning their profession, the Federal Education
Department under the Government of Pakistan in 2009, approved national standards for teachers
involving students’ assessment. Standard "assessment" includes themes such as student learning
outcomes, fairness and objectivity in assessment, etc. for assessing teachers’ beliefs concerning
these competencies. The students’ learning outcomes may be defined as a statement with the
intention of a particular period of time or learning, student will be able to understand and
express. It can also be said that the knowledge, ability and skills that students must achieve at the
end of the learning process and participation in highest learning experiences can be used to
define appropriately the learning outcomes of students (Goddard et al., 2015; Whitworth & Chiu,
2015).

Fairness is a morally just and crucial aspect of evaluating pupils' achievement. It is connected to
common notions of similarity, equity, integrity, authenticity and consistency in the process of
students’assessment. For ensuring such aspects in the evaluation of students’ academic
performance, it is important to provide equal opportunities for all students to learn in a nurturing
environment and special attention (Tierney, 2015). To maintain fairness in the assessment
process, the teacher may continue the arrangement of openness and equal learning chances for all
pupils (Tierney, 2016).

The type of data gathered from students' assessments is what is meant by an assessment's
objectivity. It is the capacity to assess student achievement unbiased by personal characteristics
(Zosh et al., 2017). Similar to this, proficiency minimize teachers' bias while grading students’
performance. It is essential for teachers to escape from individual judgments and justifications
that could influence the grading process and their interpretation. Many things, like personal
impressions, prior information, and divergent ways of thinking, can interfere with a teachers’
ability to be objective (Slavich & Zimbardo, 2012). Reporting on assessments is the process of
disseminating data on the current state of pupils' academic development for a variety of
purposes. It is part of the collaborative learning process that involves parents, students, and
teachers. Additionally, assessment results show the progress and success of students in their
academic work (Mertler, 2016).
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In order to share information on the current position of students' academic achievement for a
variety of purposes, assessment reporting is a process. It is a part of the collaborative learning
process that teachers, students, and parents engage in. Additionally, evaluation results show the
success and advancement of pupils' learning (Suhaini et al., 2021).It is important that the
classroom teacher thoroughly prepare detailed information about each student's performance
after marking papers and send it to their homes. They may also have the chance to talk with the
teacher or anybody else who prepared the progress reports about it. Parents are welcome to
actively engage in the assessment process on a regular basis. As a result, it is the duty of teachers
to contribute to their pupils' learning growth (Bonner, 2016).

The assessment procedure must be meticulously carried out, and teachers must conduct
themselves incisively to examine the pupils' performance. Every task that pupils complete while
learning is observed by teachers. Additionally, based on observations in the classroom, they
create diverse opinions on students' performances. As a result, appropriate feedback that cannot
be offered with the aid of any other form of assessment may be given based on the observation
(Witherspoon et al., 2016).Similar to this, the teachershould observe the learning engagement of
students for the reason thatthe students’ learning outcomes cannot achieve without their active
participation in all types of classroom activities. Moreover, classroom teacher might further
observelearners’ participation, enthusiasm, and concentration in numerous kinds of learning
(McComb & Eather, 2017). Teachers keep an eye on students' participation in learning process
and provide appropriate guidance, but it is important to determine whether or not students are
paying complete attention to learning since, without students' attention, all efforts are useless
(Martin et al., 2016). Without dedication, keenness, and manners as an astute spectator of
students' learning improvement and helpful comments, teachers cannot perform all the
aforementioned proficiencieseffectively (NeSmith, 2021).

It appears necessary to analyze whether teachers are assessing students in accordance with above
mentioned national standards. For that reason, the study aim was to analyze the dispositions of
teachers working in elementary schools in Punjab toward the assessment of students based on
NPST.

Objective of the Study

» To assess the teachers' dispositions toward student assessment in light of the standards outlined in
NPSTs.

Research Questions

How do teachers think that by using learning outcomes, students' learning can be improved?
How do teachers demonstrate impartiality when grading their students?

How do educators ensure objectivity when grading their students?

How do teachers inform students and parents about assessment results?

How do the instructors watch the pupils when they are being assessed?

How do teachers provide pupils feedback?

YVVVYVYYVYY
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Methodology

The nature of this study was qualitative. The objective was to investigate elementary school
teachers’ attitudes toward students’ assessment through standard-based teacher evaluation. 32
elementary school teachers were chosen to participate in the interviews (16 males and 16
females). In the selected district, there were four tehsils and eight teachers were randomly
selected from each. Boddy (2016) claimed that the recommended sample size for conducting
interviews is between 20 and 30. Additionally, saturation is a key idea of calculation the sample
size for conducting interview. Aim of adopting such approach is to obtain sufficient knowledge
about the phenomenon, and the saturation process for qualitative data occurs after the first 12
interviews (Malterud et al., 2016). Each of the 32 elementary school teachers participated in
structured interviews lasting 25 to 30 minutes. These interviews were carried out in January and
February 2019. According to the interviewees' availability, the interview schedule was set up. An
informal conversational manner was used to conduct the interviews in a welcoming setting
(Brinkmann & Kvale, 2018). Each respondent was encouraged to express his or her opinions on
how pupils are assessed. Digital voice recorder was used for recording interviews with
participants' consent. According to the preference of the interviewees, the English/Urdu language
option was given. The researcher examined all interview transcripts to ensure that the content
was accurate (Caruth, 2013).

Instrumentation

According to Barnett (2007), interviews are useful for obtaining more precise information and
data clarification. It gathers respondents' perceptions and gives them the chance to express their
opinions in their own words. A good interview will express the respondents' true perceptions
(Tesch, 2013). In order to learn more in-depth information about teachers’ feelings toward
student assessment, structured interviews with elementary school teachers were undertaken.
Interview questions were organized to keep in mind the criteria set by national standards, include
learning outcomes for students, teachers' fairness and objectivity in assessment, reporting to
parents and teachers’ role as observer, and constructive feedback.

Results

The objective of this qualitative study was to know more specifically about teachers ‘viewpoints
about the process of students’ assessment. Standards developed by the Government of Pakistan
in 2009 served as the basis for the preparation of the interview questions from the literature.
Experts verified the validity of the interview questions. Expert advice and the results of pilot
testing were taken into consideration when modifying the questions. Interviews were done and
digitally recorded after the interview questions were decided upon. The researcher took
considerable care to manually create the themes, sub-themes, coding, and decoding in order to
assure its accuracy. These themes, including learning outcomes for students, fairness and
objectivity in assessment, reporting to parents, the instructor role as an astute observer, and
constructive feedback, emerged from the interview data. The following presents an interpretation
of these concepts:
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First, it was asked that how the teachers assess students’ learning progress. More teachers were
also asked how they utilized achieved learning outcomes to improve students’ existing level of
performance. The teachers said that they give students practical projects e. g. group discussions,
debates, demonstrations as well as oral and written assignments. Teachers also explained that
they engage the pupils in group competitions and other tasks (write something on the given topic,
class presentation etc.). Moreover, teachers reported that they check children’ learning progress
at the end of each unit to gauge learning outcomes. Teachers pointed out that achieved learning
outcomes are kept in mind as evidence for assessing the effectiveness of instructions, modifying
teaching methods and students ranking toward learning achievements. Teachers further
explained that they prepare future action plans based on the learning outcomes.

In order to become familiar with assessment fairness, an effort was made to learn the teachers'
perspectives on how they demonstrate justice when conducting students' assessments. Further
were asked how they prevent favoritism when evaluating students? Additionally, how do they
handle both high and poor achievers at the same time throughout the assessment? Teachers said
they give each student the same amount of attention. Throughout the assessment procedure, they
don't exhibit any elements of like or dislike. To ensure authenticity and accuracy of results,
rubrics and answer keys were used to mark subjective as well as objective type papers. It was
further informed that they allot provisional roll umbers before marking papers to make the results
more reliable.

It was investigated whether equal time was given for preparation prior to the assessment. Each
group of pupils includes brilliant, average, and dull students. Pupils are divided into small
groups. It was also investigated whether all pupils have a supportive learning environment.
During the instructions, both high and low achievers are praised. Slow learners are given more
time and simple assignments, while high achievers are given challenging ones. Moreover, it was
recommended that slow learners sit in first benches; the difficult topics were repeated again and
again to make them easy to understand. Intelligent students help mediocre students learn in
groups. Therefore, teachers use instructional techniques, including talks, debates,
demonstrations, and creative activities, to deal with all.

Teachers were questioned on whether a student's character attributes have an impact on their
achievement results in order to determine the objectivity of the assessment. Teachers said that a
student's characteristics, such as frequent attendance, punctuality, cleanliness, writing, and
engagement in class activities, influence how well they perform on assessments. They were
unable to lessen their prejudice or shield evaluation scores from the impact of the
aforementioned student characteristics. Some teachers claimed that because they offer grades
based solely on a student's performance without taking into account their characteristics, the
attributes of the pupils did not have an impact on the results. Additionally, teachers said that
children exhibit anxiety when it comes to assessments, namely those that are long, obscure, and
comprise questions that they find challenging. The pupils lament the lack of time if the test
contains lengthy, essay-style questions.
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Teachers were questioned about how they let the parents know about their children' performance
in order to evaluate the procedure of reporting to parents. They were asked to list the information
other than grades that is contained in progress reports. Teachers were also questioned about how
they keep track of their pupils' performance. It was discovered that they inform parents of their
children's performance via mail, email, text messaging, and meetings. According to a few
educators, checked papers are sent home with the pupils so that the parents can sign them.
Parents receive result cards that have been prepared and sent. A few pupils' parents may be
contacted for meetings if they deem it necessary. In some circumstances, notes from parents are
written in students' papers and notebooks.

Additionally, teachers mentioned that in addition to the grades received, the progress reports also
include the phrases exceptional, superb, well-done, very good, and satisfactory. Performance
reports also include the students' achievement ranks, proper uniform, punctuality, and the
annotations of other teachers regarding the students' compliance and character. The regularity,
neatness, homework, health-related factors, and participation in extracurricular activities of
pupils are also mentioned by the teacher in progress reports. In addition to assessment scores,
several instructions and recommendations for improving students' learning are also provided on
progress reports for the parents' information. Few teachers claimed that they prepared weekly
and monthly reports on students' performance and that annual summaries of performance were
included in final reports. Teachers claimed they record some information; students' names,
parents' names, contact information, and achievement grades are recorded and kept in a private
locker along with the students' grades. All relevant information about each student is stored in a
few folders that are created in soft formats. It was further informed that the checked papers of
children and their award lists are kept in separate files in the examination department.

It was questioned that how the teachers prepare students before starting the examination and how
they provide instructions to the students during the test. It was informed by the teachers that they
prepare the students for examination by conducting daily, weekly and monthly tests and similarly
half-course and full course test. They divide the students in different groups, i.e., A, B, and C.
Few teachers claimed that brief questions are frequently asked in class and that everyday
exercises are undertaken to review previously learned information. Teachers also mentioned that
the children are told to study the question papers attentively and write down concise replies with
all the required elements while taking an assessment. Furthermore, they clarified that challenging
and hidden questions are read aloud. A teacher explained that throughout the evaluation, pupils
are directed to answer all questions, but easy or simple ones should come first. It was also said
that students are given instructions on how to appropriately answer unclear questions and that the
questions are clarified. Teachers were instructed to provide some assistance for questions that
were unclear so that students would attempt all questions correctly.

Besides this, constructive feedback helps individual and groups identify their strengths and
weaknesses, leading to continuous improvement. It is essential in guiding students’ progress and
helping them understand areas that need attention. For this purpose, teachers were questioned
that how to motivate failed students, and how to appreciate those students who show good
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performance? These questions were posed to teachers to learn more about their attitudes toward
providing constructive feedback. Teachers were also asked how they made sure that the students
followed the feedback they were given. Teachers claimed that instead of discouraging, insulting,
or lowering the morals of unsuccessful students, they motivate them with positive reinforcement.
They make an effort to help failing students to overcome their difficulties. Teachers viewed that
simple tasks are assigned to the failures. Failures were also encouraged by giving examples of
those students who have shown exceptional performance in the academic field. Failed pupils are
encouraged and given success tips for the purpose of helping them prepare for their upcoming
exams. Sometimes, typical pupils retake the same exam in the correct direction. It is suggested
that students develop a habit of working hard and grasping complex ideas. Teachers said that
successful pupils utilize terms like "supper," "excellent," and "well-done. They also receive some
economic incentives.

A teacher remarked that the students who perform well are praised in front of the whole class as
well as their parents for motivational purpose. Constructive comments also recommended for
successful students for sustaining high position in academic. The failure students are helped with
other students to learn the difficult lessons or complex tasks. Moreover, the best performers are
told to revise the text loudly turn by turn for slow learners. The positive effects of feedback are
examined by revising students' assignments and the results of written tests, the positive impacts
of feedback are examined. Teachers said the students are advised to follow feedback given. The
active participation of students in learning activities reveals how feedback is beneficial. A
teacher claimed that testing is planned out in a systematic way both before and after providing
specific feedback.

Discussion

According to the study's findings, teachers were committed to utilize learning outcomes of
students as support for modifying instructions. They coincided that the assignments requiring
oral, written, and practical work, such as group discussions, debates, and demonstrations, can
help pupils learn their lessons. They demonstrated a readiness to accept that the learning
outcomes may be used to improve teaching strategies and student learning. Teachers also
concurred that the students learning performance teaching strategies might be improved based on
the learning outcome of students. This capability of teachers was seemed more reasonable.

Fairness should be considered while constructing a test, according to many teachers. Teachers
noted that in order to ensure impartiality in assessment, they prepare answer keys and rubrics in
advance. The practice of assigning provisional roll numbers to each student prior to marking
their papers was investigated. Additionally, it was indicated by the respondents that all students
are given an equal amount of preparation time. A study by Wang & Matsumura (2019) also
explored the same perceptions of teachers as in this study. Moreover, the study showed that
standardized scoring rubrics and answer keys may be created to ensure impartiality in
assessment. They also list a number of factors that make students anxious and uneasy during the
test. Teachers advised pupils to follow the essential instructions and be well-prepared before the
test. Additionally, the study's findings showed that students' features and characteristics, such as
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attitude and behavior, had an impact on teachers’ attitudes. Such notions held by teachers that
characteristics of students influence their grades are also supported by several studies (Harlen,
2005; Read et al., 2005; Dennis, 2007; Tao, 2014).

In terms of teachers' opinions towards informing parents of their children’ development, this
study's findings showed that most teachers employed a variety of successful methods to do this.
Parent-teacher conferences were the primary means of contact. The students' assessment
preparation was successful thanks to the tactics implemented. Teachers gave the pupils the right
instructions and gave them the information they needed to take the tests during the assessment.
Both high and low achievers were given encouragement by teachers. High performers were also
encouraged to maintain their current performance levels, while low achievers were counseled to
keep up the fight for success. Teachers' perspectives on the value of constructive criticism in
improving both teaching methods and student learning were discovered. These findings are
consistent with several researches (Hamid & Mahmood, 2010; Duffy, 2013). These studies
showed how giving students constructive comments improves their performance and helps
teachers grow professionally. Teachers also indicated that pupils receive constructive criticism
and that a methodical assessment approach is used to determine whether or not the students
apply the feedback.

Recommendations

Based on the study's findings, recommendations have been made that may not only help teachers
become more open-minded about student assessment but also aid in their professional
development, especially for those who teach in public elementary schools. Most importantly,
however, are those who create the curricula for teacher education. The National Professional
Standards for Teachers and their outlined purposes were unknown toward a lot of teachers. For
this purpose, a system for teacher education that complies with NPST requirements be developed
if we wish to compete on a worldwide scale in the field of education. Furthermore, NPST
deployment in the actual phase needs to be properly planned for. The evaluation method for
teachers in public schools is not any more in-depth or thorough. A thorough framework for
teacher education programs and the appropriate accreditation have been designed by the Federal
Education department under the Government of Pakistan. It is recommended that the method for
evaluating teachers be entirely changed and that a suitable system be put in place based on the
NPSTs' developed mechanism. The aspiration of high-quality teaching and learning cannot
become a reality without adequate NPST implementation.

References

Aliakbari, M. and M. Heidarzadi (2015). "The relationship between EFL teachers’ beliefs and
actual practices of classroom management." Cogent Education 2(1): 1039255.

Alrabai, F. (2014). Motivational Practices in English as a Foreign Language Classes in Saudi
Arabia: Teachers Beliefs and Learners Perceptions. Arab world English journal, 5(1).

Barnett, J. A. (2007). Considering growth in teaching: Teacher perspectives on the Ontario
performance appraisal, ProQuest.

43



Vol. 4, No. 1 (2024)
), E m EDUCATIONAL RESEARCH AND INNOVATION
— (ERI)

EDUCATIONAL RESEARCH AND INNOVATION

e-ISSN:2710-4354
p-ISSN:2076-9660

Bliem, C. L. and K. Davinroy (1997). Teachers' beliefs about assessment and instruction in
literacy, National Center for Research on Evaluation, Standards, and Student Testing ....

Boddy, C. R. (2016). Sample size for qualitative research. Qualitative Market Research: An
International Journal, 19(4), 426-432.

Bonner, S. M. (2016). Teachers' perceptions about assessment: Competing narratives. Handbook
of human and social conditions in assessment, 21-39.

Brinkmann, S., & Kvale, S. (2018). Introduction to interview research. Doing interviews, 1-12.

Bryan, J., Day-Vines, N. L., Griffin, D., & Moore-Thomas, C. (2012). The disproportionality
dilemma: Patterns of teacher referrals to school counselors for disruptive behavior. Journal of
Counseling & Development, 90(2), 177-190.

Caruth, G. D. (2013). "Demystifying Mixed Methods Research Design: A Review of the
Literature." Online Submission 3(2): 112-122.

Coubergs, C., Struyven, K., Vanthournout, G., & Engels, N. (2017). Measuring teachers’
perceptions about differentiated instruction: The DI-Quest instrument and model. Studies
in Educational Evaluation, 53, 41-54.

Crowe, A. (2003). "Reflective thinking and learning to teach: A story of prospective teachers
dealing with ill-structured problems." Presentation at AERA, Chicago.

Da Ros-Voseles, D. and L. Moss (2007). "The role of dispositions in the education of future
teachers." YC Young Children 62(5): 90.

Damon, W. (2007). "Dispositions and teacher assessment: The need for a more rigorous
definition." Journal of teacher Education 58(5): 365-369.

Delandshere, G. and J. H. Jones (1999). "Elementary teachers' beliefs about assessment in

mathematics: A case of assessment paralysis." Journal of Curriculum and Supervision
14(3): 216.

Dennis, 1. (2007). "Halo effects in grading student projects." Journal of Applied Psychology
92(4): 1169.

Duffy, K. (2013). "Providing constructive feedback to students during mentoring." Nursing
Standard (through 2013) 27(31): 50.

Feeney, E. J. (2007). "Quality feedback: The essential ingredient for teacher success." The
Clearing House: A Journal of Educational Strategies, Issues and Ideas 80(4): 191-198.

Goddard, R., Goddard, Y., Sook Kim, E., & Miller, R. (2015). A theoretical and empirical
analysis of the roles of instructional leadership, teacher collaboration, and collective

efficacy beliefs in support of student learning. American journal of education, 121(4),
501-530.

44



Vol. 4, No. 1 (2024)
), E m EDUCATIONAL RESEARCH AND INNOVATION
e (ERI)

EDUCATIONAL RESEARCH AND INNOVATION

e-ISSN:2710-4354
p-ISSN:2076-9660

Government-of-Pakistan (2009). "National professional standards for Teachers in Pakistan.
Islamabad." Policy and Planning Wing.

Hamid, Y. and S. Mahmood (2010). "Understanding constructive feedback: A commitment
between teachers and students for academic and professional development." J Pak Med
Assoc 60(3): 224-227.

Harlen, W. (2005). "Trusting teachers’ judgement: Research evidence of the reliability and
validity of teachers’ assessment used for summative purposes." Research papers in
education 20(3): 245-270.

Kvale, S. (1994). Interviews: An introduction to qualitative research interviewing, Sage
Publications, Inc.

Li, L., et al. (2010). "Assessor or assessee: How student learning improves by giving and
receiving peer feedback." British journal of educational technology 41(3): 525-536.

Malterud, K., Siersma, V. D., & Guassora, A. D. (2016). Sample size in qualitative interview
studies: guided by information power. Qualitative health research, 26(13), 1753-1760.

Martin, K. L., Buelow, S. M., & Hoffman, J. T. (2016). New teacher induction: Support that
impacts beginning middle-level educators. Middle School Journal, 47(1), 4-12..

McComb, V., & Eather, N. (2017). Exploring the Personal, Social and Occupational Elements of
Teacher Professional Development. Journal of education and Training Studies, 5(12), 60-
66.

Memon, G. R. (2007). "Education in Pakistan: The key issues, problems and the new
challenges." Journal of Management and Social Sciences 3(1): 47-55.

Mertler, C. (2016). Classroom assessment: A practical guide for educators. Routledge.

Murillo, F. J., & Hidalgo, N. (2017). Students’ conceptions about a fair assessment of their
learning. Studies in Educational Evaluation, 53, 10-16.

NeSmith, R. A. (2021). What We Know about Teaching Teenagers: A Guide for Teachers,
Parents, and Administrators. Applied Principles of Education & Learning.

Ness, M. K. (2016). "Reading comprehension strategies in secondary content area classrooms:
Teacher use of and attitudes towards reading comprehension instruction." Reading
Horizons: A Journal of Literacy and Language Arts 49(2): 5.

Ovando, M. N. (1994). "Constructive feedback: A key to successful teaching and learning."
International Journal of Educational Management 8(6): 19-22.

Quiping, C., et al. (2005). Identifying and nurturing dispositions: A summary and reflections.
Pre-conference poster session presented at the annual conference of the National Associa-
tion of Early Childhood Teacher Educators, December, Washington, DC.

45



Vol. 4, No. 1 (2024)
), E m EDUCATIONAL RESEARCH AND INNOVATION
e (ERI)

EDUCATIONAL RESEARCH AND INNOVATION

e-ISSN:2710-4354
p-ISSN:2076-9660

Read, B., et al. (2005). "Gender, bias’, assessment and feedback: Analyzing the written
assessment of undergraduate history essays." Assessment & Evaluation in Higher
Education 30(3): 241-260.

Rimm-Kaufman, S. E., et al. (2015). "To what extent do teacher—student interaction quality and
student gender contribute to fifth graders’ engagement in mathematics learning?" Journal
of educational psychology 107(1): 170.

Sergiovanni, T. J. (2015). Strengthening the heartbeat: Leading and learning together in schools.
John Wiley & Sons.

Singh, D. K. and D. L. Stoloff (2007). "Measuring Teacher Dispositions." Online Submission.

Slavich, G. M., & Zimbardo, P. G. (2012). Transformational teaching: Theoretical
underpinnings, basic principles, and core methods. Educational psychology review, 24, 569-608.

Suhaini, M., Ahmad, A., & Bohari, N. M. (2021). Assessments on Vocational Knowledge and
Skills: A Content Validity Analysis. European Journal of Educational Research, 10(3),
1529-1540.

Talbert-Johnson, C. (2006). "Preparing highly qualified teacher candidates for urban schools:
The importance of dispositions." Education and Urban Society 39(1): 147-160.

Tao, N. (2014). Development and Validation of Classroom Assessment Literacy Scales: English
as a Foreign Language (EFL) Instructors in a Cambodian Higher Education Setting,
Victoria University.

Tesch, R. (2013). Qualitative research: Analysis types and software, Routledge.

Tierney, R. D. (2015). Altered grades: A grey zone in the ethics of classroom assessment.
Assessment Matters, 8(1), 5-30.

Tierney, R. D. (2016). Fairness in educational assessment. Encyclopedia of educational
philosophy and theory, 1-6.

Wang, J. and S. J. Odell (2002). "Mentored learning to teach according to standards-based
reform: A critical review." Review of Educational Research 72(3): 481-546.

Wang, E. L., & Matsumura, L. C. (2019). Text-based writing in elementary classrooms:
teachers’ conceptions and practice. Reading and Writing, 32(2), 405-438.

Wasicsko, M. (2002). "Assessing educator dispositions: A perceptual psychological
approach.[Formally called: A Research Based Teacher Selection Instrument.]."
Washington, DC: ERIC Document No. ED 193: 193.

Witherspoon, M., Sykes, G., & Bell, C. (2016). Leading a Classroom Discussion: Definition,
Supportive Evidence, and Measurement of the" ETS"® National Observational Teaching
Examination (NOTE) Assessment Series. Research Memorandum No. RM-16-09.
Educational Testing Service.

46



Vol. 4, No. 1 (2024)
), E m EDUCATIONAL RESEARCH AND INNOVATION
— (ERI)

EDUCATIONAL RESEARCH AND INNOVATION

e-ISSN:2710-4354
p-ISSN:2076-9660

Whitworth, B. A., & Chiu, J. L. (2015). Professional development and teacher change: The
missing leadership link. Journal of science teacher education, 26(2), 121-137.

Zosh, J. M., Lytle, S. R., Golinkoff, R. M., & Hirsh-Pasek, K. (2017). Putting the education back
in educational apps: How content and context interact to promote learning? In Media
exposure during infancy and early childhood (pp. 259-282). Springer, Cham.

47



